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Introduction
I am very pleased to be able to introduce this guidance, the BA Primary Trainee Requirements booklet which contains material specifically for the BA Primary Education Programme. 

The purpose of this booklet is to provide trainees and others involved in the partnership with specific guidance about the preparation and practice on the BA Primary School Based Training. It complements the centre based training sessions for trainees in preparation for their school practice and the also training and briefing sessions for link tutors, mentors and class teachers.

This booklet is written in line with the requirements of the Teachers’ Standards (2012), which sets out the standards that must be met by all trainees wishing to be recommended for Qualified Teacher Status at the end of their programme. Further details can be found at the following web address: https://www.gov.uk/government/publications/teachers-standards

All material regarding SBT including this trainee requirement are available on the Middlesex Primary Partnership Wiki. It is extremely important that everyone involved in School Based Training uses the latest version of the forms provided on the Wiki.  Any school needing help accessing the booklet and other documents should contact their link tutor or relevant programme leader. 

Best wishes
Lorraine Kessler-Singh
BA Primary Education Programme Leader


Trainees, mentors or class teachers who wish to discuss or clarify any of the points in this booklet, should contact:

Lorraine Kessler- Singh for BA SBT1 and BA SBT3
Tel: 0208 411 5803
Email: L. Kessler- Singh@mdx.ac.uk

Helen Farmery for BA SBT2
Tel: 0208 411 4751
Email: H.Farmery@mdx.ac.uk



The Responsibilities of the Trainee

The following details on the responsibilities of the trainee can also be found in the Mentor Handbook along with mentor, class teacher and link tutor responsibilities.
 

The provision of places within schools for trainees to practice the increasingly complex skills of teaching is dependent upon the goodwill built up over a number of years between tutors, heads, mentors and class teachers.  There is no requirement that schools have to take trainees for school based training.  For this reason, trainees need to be constantly aware of their status as visitors and that they are under the general direction of the Head Teacher.

Trainees must work within the equal opportunities ethos of the University and school, ensuring that they treat children and adults with respect and consideration. It is important that trainees behave in a professional way in school from the outset and that they demonstrate and promote the positive values, attitudes and behaviour expected of a teacher.

It is the trainees' responsibility to ensure that they are thoroughly prepared for the school based training block and to seek guidance from their mentor and class teacher as necessary.

Attendance on the day link visits and the school based training block is compulsory.  Trainees have a responsibility and a commitment to the school.

It is important that the University is informed of any factors that might affect the success of the school based training block.  If, because of extenuating circumstances, absence is unavoidable, it is vitally important that the school is informed as early as possible.  Trainees should also contact their Link Tutor by email. The trainee must continue to inform the school and Link Tutor daily until their return to school. If a trainee is absent for more than 3 days the link tutor and mentor will decide whether time will need to be made up at the end of the placement.

Withdrawal from the school based training block without any prior consultation with the mentor, link tutor or other tutor at the University will be viewed as a failed placement.

Trainees are normally expected to be in school for 8.15 am and to stay after school to attend meetings, work in the classroom and to meet with the class teacher.

General appearance needs to be acceptable to the school. When teaching PE, trainees should wear trainers and track suits or jogging bottoms and a sweatshirt/t-shirt.  Personal effects should be removed (or made safe where removal is not possible) prior to the start of all PE/games lessons. 
Trainees, mentors, class teachers and Link Tutors should refer to the Primary Dress Code in the Primary Partnership booklet for detailed guidance in these matters.

It is important that trainees interact fully and sensitively with teachers, practitioners and other adults who work in the school. A balance should be found between the needs of break and lunchtime preparation and the need to integrate with the school staff. Trainees should be invited to attend relevant staff meetings, training days, parents’ evenings, parent teacher functions and school clubs.

Trainees should keep a record of training opportunities ( See appendix 5) during school based training.
Trainees are expected to invest a considerable amount of time in gaining the most from school based training.  This will entail:

· the development of a teaching file throughout the school based training block
· written and practical preparation for teaching
· evaluation of all teaching and learning
· record keeping and assessment of children’s development
· planning for/with other adults in the school
· seeking advice from Key Stage / subject coordinators / other professionals
· displaying children’s work
· accompanying the class teacher on duty
· involvement in extra curricular activities
· collecting evidence for the Professional Development Portfolio (PDP)

Schools vary in their behaviour policy, so it is important to become familiar with school policy and the rewards and sanctions that are used.  Under no circumstances are trainees allowed to administer any form of corporal punishment.

Trainees must conform to all health and safety regulations paying attention to those that are prescribed by Local Authorities.  This particularly applies to subjects of the curriculum that may expose children to potentially dangerous situations (e.g. PE, Design Technology and Science). Where relevant, trainees should, in consultation with their class teacher, carry out a Risk Assessment. Trainees must ensure that the class teacher/mentor or other supervisory adult is present at all PE/Games lessons and any lessons where potentially hazardous equipment may be used (e.g. Design Technology)

Assessment of Trainees
Trainees will be assessed against the Professional Standards for Teachers 2012. It is important that trainees are familiar with the assessment procedures involved which you can access on UniHub. Mentors will be access the same documentation and pro forma via the Primary Partnership Wiki http://middlesexprimarypartnership.middlesex.wikispaces.net/home   See appendix 14 for monitoring mid point assessment targets. A copy of the Level Descriptors for Assessment of Teachers’ Standards has been included in appendix 16 in this booklet.

Mentor Training
SBT mentor training is held regularly.  Please familiarise yourself with the training dates and check if your mentor or class teacher would like to attend.  Schools will also receive the information.




School Based Training Dates 2015/16

We are aware that holiday dates may vary according to borough or county

	BA Primary School Based Training 3	
	Key Stage 1 or 2
	Dates

	Preparation
	2 weeks 
	w/b 28/09/15 and 05/10/15

	Half Term (probable)
	I week
	w/b 26/10/15

	Block
	8 weeks
	12/10/15 to 11/12/15 (inclusive)

	Initial University Tutor Meeting
	Trainees at Middlesex
	08/10/15 (Thursday)

	Mid-Point Assessment
	
	w/b 09/11/15

	Mid-Point Review
	Trainees at Middlesex
	12/11/15 (Thursday)

	Summative Assessment
	
	w/b 07/12/15

	BA Primary School Based Training 2	              Key Stage 1 or 2                         Dates

	Day link visits
	5 weeks (Tuesdays)
	10/11, 24/11, 01/12, 08/12 and 15/12 

	Preparation
	2 weeks
	w/b 04/01/16 and 11/01/16

	Half Term (probable)
	1 week
	w/b 15/02/16

	Block
	6 weeks
	18/01/16 to 04/03/16 (inclusive)

	Initial link Tutor Meeting
	Trainees at Middlesex
	[bookmark: _GoBack]13/01/16 (Wednesday)

	Mid-Point Assessment
	
	w/b 01/02/16

	Mid-Point Review
	Trainees at Middlesex
	11/02/16 (Thursday)

	Summative Assessment
	
	w/b 29/02/16

	BA Primary School Based Training 1	
	FS2 (Reception) with KS1 (Paired)    Dates

	Day link visits
	6 weeks (Mondays)
	08/02, 22/02, 29/02, 07/03, 14/03 and 21/03

	Preparation
	2 weeks
	w/b 11/04/16 and  18/04/16

	Half Term (probable)
	1 week
	w/b 30/05/16

	Block
	6 weeks
	25/04/16 to 10/06/16 (inclusive)

	Initial University Tutor Meeting
	Trainees at Middlesex
	21/04/16 (Thursday)

	Mid-Point Assessment
	
	w/b 09/05/16

	Mid-Point Review
	Trainees at Middlesex
	12/05/16 (Thursday)

	Summative Assessment
	
	w/b 06/06/16



BA Year Two trainees may attend an alternative placement in a SEND school, nursery or another educational setting in May/ June 2016.

Allocation of Placements
It is the responsibility of the university to place you. There is a designated placement office which allocates school places.  Trainees must expect that they may travel up to one and half hours each way daily although every endeavor will be made for the journey to be shorter. Those Trainees who live a long way from the university will still have to be placed in our partnership schools; every effort will be made to find the nearest possible placement.  Trainees should keep the placement office informed of any changes in circumstances.
Overview of School Based Training

BA Primary Education 
Experience in 3 schools in three Key Stages
Minimum of 24 weeks (or 120 days) in school

Over the length of the BA programme there are three school placements. See details of the dates and structure on previous page.
BA SBT1 6 day link visits, 2 weeks prep and 6 week block
BA SBT2 5 day link visits, 2 weeks prep and 6 week block
BA SBT3 2 week prep and 8 weeks block

Actual days in school

Year 1 SBT1 (paired placement in Foundation Stage with KS1) – 6 day link visits + 10 days preparation + 30 days school based training block (teaching approximately 40% of the timetable) including one day a week in KS1 (6 days) 

Year 2 SBT2 (Key Stage 1 or 2) – 5 day link visits + 10 days preparation + 30 days school based training block (teaching 50% of the timetable for the first two weeks then 70% for the last four weeks)

Year 3 SBT 3 (Primary trainees complete the final SBT in either KS1 or 2 based on his/her individual training needs) – 10 days preparation + 40 days school based training block (two weeks at 50% and six weeks at 70%)

Additional Days
Trainees need to be aware that owing to absences or assessment they may be required to do further days in school. This decision will be made by the Programme Leader in discussion with the school.

School   
All days in school must be recorded (see appendix 2 and 3). If absent for any reason, the trainee should inform the school AND link tutor as soon as possible. Contact with both should be continued until the trainee returns to school.

Trainees’ Timetable

Your timetable should be agreed before the start of your SBT.  You will be asked to bring this with you for the initial link tutor meeting and you will continue to send it to your link tutor each week.

Each week trainees must produce a timetable indicating 
1. Sessions trainees will teach
2. Sessions when trainees will observe their class teacher and/or other teachers (two observations on SBT1 and SBT2 and one observation on SBT3)
3. Sessions when the trainee will be observed 
4. Planning meetings with class teacher/ year group meetings/ PPA
5. Mentor meetings for review of targets and discussions on files and pupil progress

Teaching Expectations on SBT1, SBT2 and SBT3

The following information indicates the requirements for each SBT placement. Please carefully read the details about your current SBT but it is useful to know the expectations on other SBTs.  How much time is spent leading the teaching is dependent on which SBT you are completing.

School Based Training One (BA SBT1)

The first school experience is a six-week block and takes place in a Reception classroom with one day a week in a KS1 classroom (see fig 1 below). 

Where possible trainees are placed in pairs, either in the same class or a parallel class, but occasionally it is necessary for a trainee to be in a classroom without a partner and where this happens the trainee does not have to double up on the workload.

Trainees will have a shared teaching load to give them more time to reflect on their practice, to relate this to observations and discuss planning, evaluation and targets with their class teacher and paired trainee. Trainees will work in a collaborative situation to develop their teaching skills and their skills in planning for and managing other adults in the classroom. During SBT1 it is acceptable for a small proportion of time to be spent supporting the partner student when he/she is leading teaching. 


An outline of the BA SBT1 Six Week Block Placement

	Week
	Reception
	KS1

	1
	Using the teacher’s weekly/daily plans – plan and deliver one teacher led activity each day.  This should include a mixture of indoor and outdoor activities.  The teacher led activity should include some sessions focused on early reading and the teaching of phonics and the development of early mathematical skills and concepts.
	** Spend one day a week in a KS1 classroom  


	2
	Using the teacher’s weekly/daily plans – plan and deliver one teacher led activity each day.  This should include a mixture of indoor and outdoor activities.  The teacher led activity should include some sessions focused on early reading and the teaching of phonics and the development of early mathematical skills and concepts.
	Spend one day a week in a KS1 classroom  


	3
	As for weeks 1 and 2, but begin to develop whole class management skills.  This can include the following:
Whole class story sessions
Greeting and registering children at the beginning of the day 
Dismissing children at the end of day
Leading children to and from assemblies and playtimes
	Spend one day a week in a KS1 classroom  


	4
	As for weeks 1 and 2, but begin to develop whole class management skills.  This can include the following:
Whole class story sessions
Greeting and registering children at the beginning of the day Spend one day a week in a KS1 classroom  

Dismissing children at the end of day
Leading children to and from assemblies and playtimes 
	Spend one day a week in a KS1 classroom  


	5
	*In addition to weeks 3 and 4 take responsibility for planning and teaching one day
	 Spend one day a week in a KS1 classroom  


	6
	* In addition to weeks 3 and 4 take responsibility for planning and teaching one day 
	Spend one day a week in a KS1 classroom  




Fig 1

*Trainees should organise to plan and teach two whole days including being responsible for transitions to and from assembly, play-time, lunch, etc.  This will be invaluable experience prior to the second school experience.

** In order to build up knowledge of the children and class routines it would be preferable to spend the one day a week in KS1 in the same classroom. By end of the SBT, trainees should have had some experience of planning and teaching small groups or whole class in KS1 e.g. literacy, phonics, maths and some foundation subjects

Information about the lessons that the trainee will observe

It is important that trainees spend most of their time, when not teaching, observing/supporting good practice demonstrated by experienced teachers.  Observations could take place in their own class but also it is advised to observe in other classes. The observations will need to be planned and timetabled in advance and this includes one day a week in a KS1 classroom. (See fig 1 outline of 6 week block placement above).  Trainees must be proactive in organising these opportunities which should be recorded on the timetable and the record observation sheet (see appendix 15). Trainees should use the observation proforma (Appendix 13) to record their reflections. 

The trainee should observe an experienced teacher twice a week in addition to the time spent in a KS1 classroom. The observations should be done outside of the 40% teaching time. Trainees should observe literacy, including phonics and guided reading, mathematics, a practical science lesson, PE and the teaching of foundation subjects, particularly geography and design and technology in their own and other classes. Prior to observation, trainees should decide on a focus. The focus of their observations should be taken from their weekly target sheet.




Observations of the Trainee

Each trainee should be observed and given individual feedback (verbal and written) on two sessions per week. Each trainee should be observed teaching a range of subjects but must include phonics, reading, literacy, and mathematical development, Trainees should if possible receive feedback from teaching in KS1. See appendix 4.

School Based Training Two (BA SBT2)

The second School Based Training is a two week preparation period and a six-week block that takes place in either a KS1 or KS2 classroom.  Trainees will teach approximately 50% of the timetable for the first two weeks and 70% for the final four weeks. The trainee should teach everyday.  The trainee should observe an experienced teacher twice a week (see appendix 13 and 15). These two lesson observations should be taken during non teaching time (see suggested coverage at end of this section. and shown on the weekly timetable. The trainee teacher should have half a day each week for planning and resourcing lessons, and half a day for PPA. 

During the second week (or later on if more appropriate) the trainees will arrange to spend a day in the secondary school where their SBT2 children transfer to in Year 6. Trainees should arrange to be allocated to a Year 7 class and then follow that class around for all lessons and activities for the day.  Observation notes should be written up as evidence for the Professional Development Portfolio and will be presented at the standards check meeting, with their Academic Tutor, after SBT2.  Trainees are expected to be proactive in setting up the visit.

Information about the lessons that the trainee will observe 

Trainee teachers should observe two lessons a week and keep a record. This should include observations of their class teacher. Trainees should observe literacy, including teaching of reading (e.g. guided reading) and phonics and mathematics in other year groups and across the ability range, the class teacher in relation to specific targets, a practical science lesson, PE and the teaching of foundation subjects, particularly geography, music, MFL and design and technology. The focus of their observations should be taken from their weekly target sheet.

Observations of the Trainee
 
Each trainee should be observed and given individual feedback (verbal and written) on two lessons per week. Each trainee should be observed in a range of subjects that should include guided reading and phonics as well as literacy, and numeracy, science, art/DT, geography/history and PE. (See Appendix 4)

School Based Training Three (BA SBT3)

The third School Based Training is an eight-week block and takes place in a KS1 or KS2 classroom (depending on where student was on SBT2). Trainees are placed on their own in the classroom and will teach approximately 50% of the timetable for the first two weeks and 70% for the final six weeks. The trainees will observe an experienced teacher once a week. These observations should be shown on the weekly timetable. In addition to PPA time, trainees should have half a day each week for planning and resourcing lessons (see table below). Trainees should teach all curriculum subjects where possible.  Trainees should teach two lessons of RE and PHSE during the block.  If this is not possible they should observe two lessons being taught in another class by the class teacher.

All observations (of other teachers and themselves), supporting roles and non teaching times and mentor meetings should be identified on the weekly timetable.

Information about the lessons that the trainee will observe 

Trainees should observe one lesson a week. This should include observations of their class teacher. Trainees should observe literacy, including phonics and mathematics in other year groups, and across the ability groups, the class teacher in relation to specific targets, a practical science lesson, PE and the teaching of foundation subjects, particularly geography, MFL and design and technology. (see appendix 13 and 15). The focus of their observations should be taken from their weekly target sheet. 

Observations of the Trainee (see appendix 4)

Each Trainee should be observed and given individual feedback (verbal and written) on two lessons per week. Trainees should be observed in a range of subjects including foundation subjects.  All trainees must receive written feedback on their teaching of phonics (this could be a group or individual children or a class). After the mid-point assessment of standards observations of more able Trainees should focus on level descriptions of the Grade 1 Trainee (see appendix 16 of the Assessment of Trainees on School Based Training booklet).

Suggested coverage for SBT2 and SBT3 

	When teaching 70% of timetable

	

	Seven half days
	Teaching 
Students should teach every day.

	Half day
	PPA

	Half day
	Planning and resourcing lessons

	Half day
	Two lesson observations of  experienced teachers (SBT2),/ one lesson observation (SBT3),discussions with specialist teachers, supporting in class










School Based Training Preparation

Before the School Based Training block, Trainees will need to find the following information:
· Information to complete the Contextual Analysis (see ‘Day Link Visits’ book);

· teaching resources available in the school e.g. staff library, computer, DVD, photocopier, tape recorder, radio, television programmes viewed by the class;

· routines used by the class teacher e.g. lining up children, collecting children from the playground, changing for PE, etc.;

· procedures for responding to and marking children's work and setting targets;

· a copy of the school's handwriting policy and examples;

· availability of specialist teaching rooms e.g. music, IT and Computing, library;

· arrangements for taking children on outside visits;

· any other key routines and procedures within the school.


 Preparation Period

During these weeks Trainees should spend the majority of time in school to maintain relationships with the children and observe areas of the curriculum not seen during previous visits but which are essential to see before starting the block e.g. PE.  The rest of the time should be spent on finalising planning which should be approved by the mentor and class teacher.

In order to make the best use of the preparation time it is advisable to gather as much relevant material as possible.  Trainees must:

· Organise School Based Training files as outlined on pages 10 and 11;

· Build up a teaching timetable (through discussion with the class teacher).  In the early stages, this may involve indicating the times of starting and finishing school, break times and teaching times; 

· Complete the Child Profile conferences (see Appendix 9 or 10).

· Complete the School Based Training Checklist (see Appendix 1) and present it along with the file for signing off by the mentor and class teacher.	

· Attend preparation meetings at the University.





Organising your School Based Training Files

Two large A4 files will be needed for each School Based Training.  The first one (the Curriculum and Context File) will contain the required school details and any medium term planning, curriculum information and all monitoring and assessment including Child Profiles.  The second file (the Planning, Teaching and Assessment File) will be sectioned into the number of weeks of the School Based Training block and will contain any weekly planning, lesson planning, evaluations and observations of teaching.

The maintenance of these files is an essential part of the School Based Training block. It is a means by which Trainees can improve their teaching through careful planning and recording and through observation and analysis of their work with the children. It also indicates to the other professionals concerned with the block, the continuity of the experiences given to the children, and the relevance of these experiences within the overall framework of the National Curriculum.

The School Based Training files will be monitored by the mentor throughout the School Based Training block and are a crucial part of the assessment of Trainees.

The files may occasionally contain sensitive material about individual children and their needs, and Trainees are expected to treat this professionally, recognising the need for confidentiality.

The files should always be in school and available for perusal by the class teacher, the head teacher and the mentor.  It is useful to either have the planning file open at the appropriate lesson or include a bookmark to indicate the lesson to be taught.

 The School Based Training files are signed by the mentor and class teacher. Please use the School Based Training Checklist (appendix 1) .  the signed sheet should be kept at the front of the Curriculum and Context File.  The signing of the files indicates that an appropriate standard has been reached and the Trainee is ready to start the block.  

The files must be organised in the following way:

Curriculum and Context File

1. Front sheet with the following information:
Trainee's name
The School
The Head teacher
The Class Teacher
Mentor
         Link Tutor
Any additional information about curriculum leadership in the school, or specific roles (e.g. Teacher responsible for Trainees)
	
2. Contents page

3. Day link visit and School Based Training attendance sheets Appendices 2 and 3

4. Monitoring of files form

5. Record of Observations form (See appendices)

6. On SBT2 or SBT3 the previous Assessment of Standards form

7. Training Opportunities in School form (Appendix 5) & record of trainee observations of other teachers (Appendix 15)

8. A copy of the school brochure in order to become acquainted with the school’s philosophy and setting.

9. The contextual analysis (see day link booklet) of the school developed in Preparation for School Based Training.

10. Reception Class Tasks/Secondary School Observations as appropriate.

11. A list of events affecting the school’s normal programme, obtained from the secretary e.g. In-service training days, polling day, major school events.

12. Class information:

Name and age range
Number of children
Brief statement of the class organisation, (e.g. mainly class teaching, integrated day, individual assignments, group work, a mixture)

13. Any information about particular needs of children who will require early or special consideration.

14. Information on managing the work of other adults in the classroom.

15. A plan of the classroom

16. A plan of the intended display space, and some indication of preliminary ideas.

17. A copy of the school’s policy on managing behaviour (or the summary page if this is a long document).  

18. Trainees will need to have access to school curriculum policies.  It is not necessary to collect copies of all these policies for the file.  Copy only the relevant sections if you need to.  Place any documents in this position of your file.  Ask the class teacher for guidance.

19. Literacy and mathematics medium term plans (with highlighted sections)

20. Medium term planning for all subjects that will be taught, QCA sections or planning documents provided by the school for the foundation subjects. This should be accompanied by the relevant information for a Medium Term Plan.

21. Child Profiles including conferences, work samples, reading records, a report and other records kept about the learning and development of the profile children. (see appendices 6 to 12)

22. Monitoring of learning: whole class record

Planning, Teaching and Assessment File

1. Contents page

2. Section for each week, these will contain

· Timetable word processed, showing clearly where you are teaching (if this changes each week email a copy to your Link Tutor)

· Weekly plans (at the front of the section), lesson plans and teaching materials 

· Each individual lesson plan will be followed by one copy of any relevant work sheets or information sheets.  Any observation feedback sheets and the lesson evaluation will be paper clipped or stapled to the lesson plan when complete.  

· Weekly evaluation of teaching and notes from the Trainee’s observations of other teachers.


File Sign off   (See appendix 1)

Before the files are signed, they must contain everything listed above.  The plans for week one must be ready before the file can be signed off.
Some of these documents will be blank forms ready to be completed during the School Based Training.
The mentor should sign the School Based Training Checklist. (Appendix 1)
An unsatisfactory or incomplete file may delay the start of the School Based Training block or result in failure.



Curriculum Planning

Trainees will have subject specific input on curriculum planning during the University based part of the programme.

Curriculum Planning SBT1

During first placement trainees should produce the plans for every lesson that they lead on teaching in YR. Trainees must show their planning at the ‘teacher- led session’ level and use the lesson plan headings given in this booklet. Through this plan, the trainee will demonstrate his/her ‘ownership’ of the lesson.

Trainees are expected to familiarise themselves with the curriculum coverage for their class during their placement and do relevant research for it. 

Trainees are not required to write unit or weekly plans or medium term plans but they will require copies of them in order to write their plans at the ‘lesson level’. Trainees should use the school’s topic/ weekly plans to highlight those areas for which they will be leading the teaching. 

Trainees should attend and contribute to the planning meetings.
Trainees should be aware of the different levels of planning and be prepared to show an understanding of the underlying rationale which relates individual lessons to the unit plan.


Curriculum Planning SBT2 and SBT3

Trainees should identify the topics and areas of literacy and mathematics that will be covered during their teaching block. They are expected to do relevant research in preparation for their SBT and throughout their practice.

Trainees should use the school’s medium term planning to highlight those areas to be covered during the School Based Training block. 


Trainees should observe, participate in and contribute to planning meetings including planning at the next level up. Trainees should be aware of different levels of planning and be prepared to show an understanding of the underlying rationale which relates individual lessons to longer term planning.

Trainees are required to produce a plan for every lesson that they teach.  They will have to produce weekly or unit plans for some subjects they teach e.g. literacy and mathematics.  They may also be required to contribute or produce medium term planning for some curriculum areas e.g. foundation subjects.

Medium term planning
Medium term planning should be included in the Planning Teaching and Assessment file prior to the start of the teaching block. Literacy and Mathematics medium term plans with highlights on areas to be covered during SBT. Other medium term planning or planning documents for all subjects that will be taught on SBT.  If relevant highlight areas to be taught.

For Religious Education, trainees need to establish which Agreed Syllabus the school is working from and photocopy the necessary sections and plan accordingly.  If the school does not work from an Agreed Syllabus, Trainees should have a copy of the school’s Medium Term Plan and an explanation of the school’s situation.  

Thinking for teaching 
In preparation for teaching a series of lessons or a unit of work, trainees should actively develop their knowledge and understanding of each area to be taught. This will involve personal background research which explores and collates the information, concepts and ideas around each specific subject, topic or theme. 
Students should consider and document:

· Individual starting points (what do I know/understand already);
· Areas for development (what do I need to know/understand before I teach), 
· Supporting reading background reading (reference to Centre Based Training, taught modules; assignments);  
· Resources, illustrations, models, examples and activities; teaching approaches/pedagogies (what is needed to support teaching/learning); 
· How does this topic meaningfully link to other subjects/curriculum areas; 
· subject specific language and key vocabulary; 
· children’s prior learning (what do children already know/need to know and understand?) 
· key questions;
· possible misconceptions; 
· progression.


The Lesson Plan

The Teacher- led Session Plan (Reception classes) 

Area of Learning				
Date			
Time/length of session 

Children’s starting points / information from previous evaluation/s of learning
Indicate where relevant how previous evaluation/s informs this lesson plan.

Learning Intentions
These should be numbered statements of what it is intended that the children will know, understand and/or be able to do by the end of the lesson. 

Success Criteria
Trainees should identify success criteria which relate clearly to the learning objectives.   

Differentiation
Indicate how the learning will be made accessible and challenging for all the children.
Consider resources, adult and peer support, grouping, tasks and outcomes.
Resources for Learning	
List here the materials that will be used.

Introduction	(time) 
Indicate if the introduction is to the whole class or to a focus group.
In this part of the session it is important to ensure that the children know what the learning intentions are and that you make any relevant links to previous learning.  

Main activity (time) 
This section forms the major part of the planning.  It will show the sequence of steps by which children will progress through set tasks. It will identify how children’s learning will be supported by the trainee, through explanations, demonstration and interactive use of teaching resources.  Key questions and teaching points should be planned and sequenced.  Possible areas of misconception must be addressed. Subject knowledge should be correct and communication clear
Tasks should be clearly explained and modelled and resources should be organised. Indicate the role of the trainee in supporting and assessing children. 

Review (time)
Indicate if the review is to the whole class or to a focus group.	
Trainees must indicate how each learning intention will be assessed.  This section of the session must focus back on the learning intentions and success criteria, and should include key questions to be asked in the review.  This is also an opportunity to make links with subsequent learning. Trainees should consider opportunities for self and peer evaluation. 

Assessment 
Remember that assessment can take place during any part of the session therefore trainees should use a highlighter to indicate assessment opportunities throughout the session plan. This may be by observing, questioning, discussing, through peer or self evaluation.  Remember to plan for additional adults to support assessment. After the session children’s work should be ‘marked’. 


The Lesson Plan (for KS1 and KS2 classes)

Trainees must write a full lesson plan for every lesson taught.  The following headings must be used for all subjects.  If modules choose to have alternate lesson plan formats, examples will be given to trainees during the module sessions.

	BA SBT3 only - At the mid-point with permission of mentor in discussion with link tutor, students could teach from their weekly plans for Literacy and mathematics. Individual lesson plans are required for all other subjects.



Lesson Plan Headings 

Area of Learning				
Date			
Time/length of session 

Children’s starting points for learning
Indicate where relevant how previous evaluation/s informs this lesson plan.

Learning Objectives
These should be numbered statements of what it is intended that the children will know, understand and/or be able to do by the end of the lesson. 

Success Criteria
Trainees should identify success criteria which relate clearly to the learning objectives.   

Differentiation
Indicate how the learning will be made accessible and challenging for all the children.
Consider resources, adult and peer support, grouping, tasks and outcomes.

Resources for Learning	
List here the materials that will be used.

Introduction	(indicate time) 
In this part of the lesson it is important to ensure that the children know what the learning objectives are and that you make any relevant links to previous learning.  

Direct teaching (indicate time)
This section forms the major part of the planning. It will show in note form your teaching input, including explanations, demonstration and interactive use of teaching resources. Key questions and teaching points should be planned and sequenced.  Possible areas of misconception must be addressed. Subject knowledge should be correct and communication clear

Independent and/or group tasks (indicate time)
This section will be organised for children to work independently and/or in groups on their own tasks. Tasks should be clearly explained and modelled and resources should be organised. Indicate the role of the trainee and other adults in supporting and assessing children. 

Plenary/review (indicate time)	
Trainees must indicate how each learning objective will be assessed.  This section of the lesson must focus back on the learning objectives and success criteria, and should include key questions to be asked in the plenary.  This is also an opportunity to make links with subsequent learning. Trainees should consider opportunities for self and peer evaluation. 

Assessment 
Highlight assessment opportunities through the plan as assessment can take place during any part of the lesson. This can include questioning, discussing, observing, through peer or self evaluation.  Remember to plan for additional adults to support assessment.. After the lesson children’s work should be marked and feedback on assessment collected from adults. 
                           

Evaluation of children’s learning (daily)

The evaluation section of the session/ lesson plan should be completed as soon as possible after the session/ lesson has taken place, and attached to the relevant session/ lesson plan in the file.  

The main purpose of session/ lesson evaluations is to monitor the extent to which children have achieved the learning intentions/ objectives in order to inform future planning.  For every session/ lesson taught, trainees must consider:

A) Monitoring and Assessment 
· Who exceeded and/or did not achieve the learning objectives.  How do you know? Indicate children using their initials.
· How do you know that the rest of the class achieved the objectives?
· How appropriate were your success criteria?

B) Using assessment to inform planning

· What will the next learning steps be?



Evaluation of teaching (weekly)

Throughout the week, trainees are encouraged to make notes to inform their evaluations and should also annotate their plans to reflect on their teaching. Their evaluations would also be informed by the children’s learning (see above) and should always include comments on the progress of their child profile children. Trainees should also have their own targets in mind. PLEASE write your weekly evaluation, on the other side of the Weekly Review of Targets form. Please send this to your link tutor each week. This should then inform the weekly review of targets meeting or discussion, (see updated Weekly Review of Targets form in SBT Assessment booklet) See below for ideas on what to incorporate in evaluations.

Trainees need to reflect on their subject knowledge and on effectiveness of their planning, teaching and classroom management.  These evaluations are to help trainees critique what went well or not so well in their teaching; it is important that the evaluation doesn’t become a commentary on lessons. The weekly evaluation will inform the trainee’s identification of how to improve future teaching. 
Send evaluations to your link tutor with your weekly review of targets sheet
Subject knowledge and understanding - for each subject taught Trainees must consider

· How their subject knowledge and skills were demonstrated in the lessons
· Subject specific pedagogy
· Effective use of subject specific vocabulary

Planning, Teaching and Class Management- the areas for reflection should relate to previous targets identified by mentors, class teachers and the Trainee. Areas for reflection are detailed below. Trainees may also select other areas for reflection. In light of the evaluation, identify what you could do to improve teaching and learning in the following week. 

	School Based Training
	Areas for reflection

	One
	· Managing children’s behaviour
· Teacher presence 
· Identification of and appropriateness of learning objectives and success criteria
· Appropriateness of planned activities
· Use of resources for supporting teaching and learning
· Deploying other adults to support children’s learning

	Two
	As for SBT1and 
· Working with other adults outside the classroom to support children’s learning
· Organising children for learning
· Planning for progression
· Differentiation
· Supporting children with a SEN
· Equal opportunities

	Three
	As for SBT1, SBT2 and 
· Making connections to other subjects
· Considering how children’s well being and learning is affected by   a range of developmental , social, religious, ethnic, cultural and linguistic, influences.




                                
Monitoring and Assessment of Children’s Progress

The need for keeping effective records of the progress of the children is an essential part of the role of the teacher.  The important thing to bear in mind is that assessment for learning depends on actually using the information gained to identify the next steps in learning and inform planning. 

Trainees will be involved in six specific aspects of monitoring and assessment for the purposes of the School Based Training blocks:

1. Child Profiles
2. Reading records: evidence of progress
3. Marking and feedback on children’s work
4. Work sampling 
5. Report writing
6. Monitoring of learning: learning objectives of whole class

All assessment and monitoring information should be kept in the Planning, Teaching and Assessment File.  This file should be available to be looked at by class teachers, mentors and link tutors at any time.

Pupil Progress
At mid point and final assessment the mentor will be asked to record on your assessment reports how well children have progressed during your SBT. It is essential you have regular dialogue with your mentor and share evidence of children’s progress.


1.  Child Profiles
These are profiles about individual children selected during the day link visits and should be based on the Trainee's observations and records of the children’s learning and development. 

Trainees will select three children for School Based Training One, Two and Three. During the Day Link Visits Trainees should agree focus children with the class teacher. Where possible trainees should choose a  child with a SEN and child for whom EAL.

The Child Profile initial conference should be completed during the preparation period (see Appendix 8 and 14). Each week during the School Based Training block, entries should be made for the profiled children.

Specific guidance will be given to Trainees about the requirements of the profiles for each School Based Training ( se appendix 6 and 9)

In the final week of the placement Trainees must complete the end of School Based Training conference which facilitates reflection, by both the child and the Trainee, about the learning experience. (Appendix 12)


2.  Reading Records

At YR /KS1 Trainees should hear their profile children read once a week and make brief notes on each child’s progress and the strategies they use. 

At Key Stage Two Trainees should contribute to the school’s own reading record system for one group (possibly a guided reading group) on a weekly basis.  Trainees will need evidence of how they have contributed to the reading records for their group.

Further guidance will be given in English modules.

3.  Marking and feedback
Trainees must follow the guidance provided by the school’s marking policy and will find it helpful to discuss marking with the class teacher during the first part of the block.  During Preparation for School Based Training sessions guidance will be provided on target setting and encouraging children to reflect on their own learning. It is likely that schools will have their own systems for target setting and using success criteria with children.  Trainees should work closely with the Class Teacher to incorporate these systems into their teaching.  

4.   Work sampling 
Trainees will collect work samples of the Child Profile group. Use the school’s national benchmarking procedure and processes to assess the attainment of each profile child in an area of learning in maths, English and science. Trainees will find it helpful to discuss the assessment process with the class teacher.  

5.  Report writing
During the final week of the School Based Training block all Trainees should write a report (of the type sent to parents/carers at the end of the school year) for one of the profiled children.  Class teachers will help with this task and Trainees should look at examples of the school’s format for report writing.  Further guidance will be provided in subject and Preparation for School Based Training sessions.

6. Monitoring of Learning
Trainees must monitor whole class learning on a daily basis in order to inform subsequent learning and teaching. An up-to-date record of this must be kept in the appropriate School Based Training File. Guidance will be given in Preparation for School Based Training workshops.
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6
School Based Training Checklist
This checklist is intended to help you in your School Based Training planning.  Check that you have completed it before your final tutorial with your mentor, who will then sign it. The signature of your Mentor indicates that your preparation is complete and satisfactory.  The start of your School Based Training Block may be delayed if the form is not completed and appropriately signed.
Trainee ___________________________                      Mentor ___________________________ 

	From the Curriculum and Context File
	Yes
	No
	Mentor Comments

	Front sheet and Contents page
	
	
	

	Day link visits and SBT attendance sheet
	
	
	

	Monitoring of files form
	
	
	

	Record of Observations form (appendix 4 and 12)
	
	
	

	The previous SBT Assessment of Standards form and summative report (n/a for SBT1)
	
	
	

	Training Opportunities in school and observing other teachers form
	
	
	

	A copy of the school brochure
	
	
	

	The contextual analysis of the school
	
	
	

	List of school events/dates
	
	
	

	Class details and information about individuals
	
	
	

	Information about managing the work of other adults in the classroom
	
	
	

	Classroom furniture and seating plan
	
	
	

	A plan and ideas about display 
	
	
	

	Copies of policies where appropriate
	
	
	

	From the Planning, Teaching and Assessment File
	
	
	

	Timetable(s) in file and sent to Link Tutor
	
	
	

	Weekly plans and lesson plans for the first week
	
	
	

	Teaching materials for the first week
	
	
	

	Literacy and mathematics medium term planning
	
	
	

	 Medium term plans for science and foundation subjects (Thinking to support teaching)
	
	
	

	Completed Initial Child Profile Conferences
	
	
	




Signatures:      Mentor______________________________________	Date ______________

  Class Teacher  _______________________________

                                                                                                              Appendix 1

RECORD OF DAY LINK VISITS

	
	
	
	

	STUDENT NAME
	______________________________
	SCHOOL
	____________________________

	
	
	
	

	CLASS TEACHER 
	______________________________
	
	

	
	
	
	
	
	

	DATE
	ATTENDANCE (CLASS TEACHER’S SIGNATURE)

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	PLEASE KEEP THIS RECORD FOR YOUR SCHOOL BASED TRAINING FILE
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Record of School Based Training Attendance
	

	Trainee Name:  

School:
	 SBT 1 / 2 / 3




	Week
	Number of days in school
	If  absent note the reason
	Class teacher signature

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	





Total number of days in school ________


Signature of Trainee: ____________________________________


Signature of Mentor: ____________________________________

Appendix 3

School Based Training Record of Observations by mentor


School Based Training:  1   2  3

Trainee Name:  

Mentor:

	Date of Written Observation
	Subject / Lesson
	Signature of Observer
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Training Opportunities BA Primary Education Programme
Record all opportunities from day link visits, prep weeks and block. All listed aspects should be supported with Trainee’s notes. Trainees should add additional opportunities (staff meetings, school based CPD). Trainees are not expected to address all aspects on every SBT, but all aspects should be addressed over the three SBTs .Add more rows as necessary.

Name            
Student Number

	Aspect
	SBT1
	SBT2
	SBT3

	Observed Phonics 
	
	
	

	Observed Guided Reading
	
	
	

	Observed mathematics across KS1 (note year groups)
	
	
	

	Observed mathematics across KS2 (note year groups)
	
	
	

	Observed literacy across KS1 (note year groups)
	
	
	

	Observed literacy across KS2 (note year groups)
	
	
	

	Observed PE/ games
	


	
	

	Observed a practical science lesson (note year group/s)
	
	
	

	Attended parent/ teacher meeting
	
	
	

	Helped plan/ assisted on  a class outing 
	
	
	

	Taught child/ children for whom EAL (note the language/s)
	
	
	

	Taught child/ children with a SEN (specify the SEN)
	
	
	

	Observed/ taught MFL (specify language)
	
	
	

	Observed/ participated in an extracurricular club

	
	
	

	Have electronic copy and add more rows
Remember to include staff meetings(specify training opportunity) and CPD
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BA Primary School Based Training 1 
Child Profile Guidance
You will be keeping child profiles in order to understand and consider the
children's current interests, development and learning.
Your observations should inform planning and the learning experience.
N.B. The profile children should be from your reception class
a) You will keep child profiles on three children in the class.
b) Select the children with support from your class teacher (one child with SEND or additional needs and one child with EAL).
c) Do not focus upon the same children as your paired partner.
d) Child profile conference (Appendix 8, Student Teacher Requirements) Complete a conference, with each profile child, by the end of the two preparation weeks. The conferences will need to be seen by your mentor before you start your six week teaching block.
e) Note three observations per week, for each profile child. Aim to cover all the areas of learning and development over the five weeks in reception
f) Each week analyse the observations you have made for each child and explain the impact upon learning and planning. Identify a small step to move the child on.
g) Each week include a copy/photo of a significant achievement for each profile child. Discuss, with your teacher, the evidence you have selected. Annotate why you have selected this evidence.
h) In week five, discuss, with your teacher, how the child profile observations you
have made relate the child's Early Years Foundation Stage (EYFS) Profile.
Make a note of this in the child's profile that you are keeping. 
i)   Include records of teaching reading with your profile children - including
phonics. Record your observations in line with the school's format. 
j)   In week five complete the End of School Experience Child Profile Conference   (Appendix 9, Student Teacher Requirements) with each of the profile children. 
k) In week five write a report for one of the profile children using the school's
format for reporting to parents and carers.
Refer to the examples given and to the Student Teacher Requirements booklet.
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Checklist – Monitoring and Assessment on BA School Based Training 1

	When?
	Activity?

	In two weeks preparation
	Complete child profile conferences

	Daily
	Highlight assessment opportunities in your session/lesson plans

	Daily
	Verbal feedback 
'Marking' all children's work

	Daily
	Getting feedback on children's learning from adults working in the classroom

	Daily
	Monitoring of learning for all the children taking part in the sessions/lessons you have taught

	Daily
	Evaluations of children's learning - showing impact on planning and learning by including comments in “Children’s starting points for learning” section of the session/lesson plan.

	Three times a week
	Record observations/collect samples for profile children.  Over time aim to have observations relating to all the areas of learning and development.

	Weekly
	Analysis of observations made for each child in each area and targets arising. Reflect and annotate progress towards previous week’s targets.

	Weekly
	Include records of teaching reading with your profile children -including phonics.   Record your observations in line with the school's format

	Weekly
	Include a copy/photocopy/photograph or comment of a significant achievement for each profile child.  Annotate photographs and copies.

	Weekly
	Evaluation of teaching to inform how to improve future teaching and
 learning experiences

	In your final week in reception
	Discuss, with your teacher, how the child profile observations you have made relate the child's Early Years Foundation Stage (EYFS) Profile

	In your final week in reception
	Write a report, using the school's format for one profile child

	In your final week in reception
	Complete the End of School Experience Child Profile Conference with each of the profile children


Keep this checklist in your Planning, Teaching and Assessment File
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Child Profile Conference 	Reception/KS1

	Child’s name

	DoB
	Year Group

	Languages understood


	Languages spoken

	Languages used at home for reading 


	Languages used at home for writing


	The suggested list of topics is not exhaustive.  

	Pupil Conference: 
	
People I like to help…


Toys and games I like to play with… 


Friends I like to play with…


Stories that I like to hear…
 

Songs that I like to sing…








	
Books that I like… 


TV programmes I like to watch…


Clubs and activities I like…


What I like doing best is…




	Other comments
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BA Primary School Based Training 2 & 3 

Guidance for record keeping

Monitoring Learning
· Only record what is useful
· From lesson to lesson it is most helpful to record just exceptions to lesson success criteria ie those who did not meet success criteria and those who exceeded
· Use the above to inform subsequent lesson planning and to identify patterns of under or higher than anticipated achievement
· For all the children keep records of how they have met significant overall learning objectives eg on completion of a topic or a unit of work. You must have records of attainment, progress and outcomes for all children. Add annotations, as appropriate.
· You may adopt or adapt the school's format for record keeping. Where you contribute to teachers record keeping, take copies as evidence for your file.

Child Profile Guidance
You will be keeping child profiles in order to understand and consider the children’s current interests, development and learning.
The profile will also enable you to evidence good progress and outcomes
Your evidence of children’s learning should inform planning and the learning experience.

a) You will keep child profiles on three children in the class.  
b) Select the children with support from your class teacher to include one child identified as having SEN/D and one for whom English is an additional language (EAL)
c) Child profile conference (Appendix 7/8, Trainee Requirements)
Complete a conference, with each profile child, by the end of the preparation period.  The conferences will need to be seen by your mentor before you start your teaching block.
d) Consider the child’s significant learning across the curriculum
e) Focus in depth on the child’s learning in English and mathematics.  Your records in these areas should evidence progress and outcomes for significant overall learning objectives.  You must also identify next step targets. 
f) For significant overall learning objectives in English, maths and science make a judgement, with the support of the class teacher, as to the child’s overall attainment.  
g) Consider using the approach exemplified in the standards files of the PNS for keeping your profiles
http://www.bucksgfl.org.uk/mod/folder/view.php?id=13291
h) Ways of gathering evidence of children’s learning
· Observations
· Conversations with the children
· Information from parents
· Samples/photos/video/audio of work from across the curriculum (annotated – you may use the work sample context sheet  - Appendix 6, Trainee Requirements).  
· Information from others who work with the children eg TAs
· Information from out of classroom contexts eg extra-curricular clubs, set groups, booster groups; 

i) Reading records – hear each of the profile children read once a week (this may be in a guided reading group context).  Record the strategies the child uses, her/his attitude to reading and your strategies for developing the child’s skill and enjoyment of reading.  Record your observations in line with the school’s format.
j) In the final week complete the End of School Based Training Child Profile Conference (Appendix 9, Trainee Requirements) with each of the profile children.
k) In the final week write a report for one of the profile children using the school’s format for reporting to parents and carers.
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Timeline - Monitoring and Assessment on School Based Training SBT2 & 3
	When?
	Activity?

	In preparation week
	Complete child profile conferences

	Daily
	Highlight assessment opportunities in your lesson plans


	Daily
	Verbal feedback
Marking all children’s work


	Daily
	Getting feedback on children’s learning from adults working in the classroom – incorporate this feedback into your evaluation of children’s learning & monitoring of learning


	Daily
	Monitoring of learning for all the class for the learning covered in the lessons you have taught


	Daily
	Evaluations of children’s learning -  showing impact on planning and learning by including comments in “Children’s starting points for learning” section of lesson plan


	Throughout each week
	Record observations, collect and annotate work samples for profile children, for maths and literacy, and other areas of the curriculum that you are teaching. Also record observations for social and emotional development


	Weekly
	Analysis of observations made for each child in each area and targets arising.  Annotate previous week’s targets to reflect children’s progress.


	Weekly
	Hear child profile children read and record comments


	Weekly
	Evaluation of teaching to inform how to improve future teaching and learning

	 
 By the end of the placement, with guidance from the class teacher
 
	Use the school’s/national benchmarking procedures and processes to assess the attainment of each profile child in an area of learning in maths, English and science.  

	In the final week
	Write a report, using the school’s format for one profile child


	In the final week
	Complete the End of School Based Training Child Profile Conference with each of the profile children.  In the second section reflect on the progress the children have made 




	              
  
 


Child Profile Conference KS2

	Child’s name

	DoB
	Year Group

	Languages understood


	Languages spoken

	Languages used at home for reading 


	Languages used at home for writing


	The suggested list of topics is not exhaustive.  

	Pupil Conference: 
	

Things I like to do in my spare time…


Toys and games I like to play with… 


Friends I like to play with…


Books/authors that I like…









	


TV programmes I like to watch…


Clubs and activities I like…


Music that I like to listen to…


At school I really enjoy…



	Other comments






                                                                                                                                                   Appendix 11












End of School Based Training Child Profile Conference

	Child’s name:                                                     Date of conference:            

	Child/Trainee teacher conference

This is an opportunity for you to engage with the child about her/his learning experience while you have been teaching the class.  The suggested list of what may be discussed is not exhaustive; Trainees will need to phrase questions appropriately.  Other ideas may be added.

What did she/he really enjoy? Why?
What have been the main achievements of the child?
Were there any aspects that she/he did not enjoy?
What would she/he like to have done better?
Refer back to any comments made in the initial conference and follow-up on these as appropriate













	Trainee teacher reflection

Reflect upon what you have learned about the child’s learning experiences while you have been teaching the class.  How might this knowledge impact upon your practice in the future?
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Open Observation Form

	Focus for the observation
· The focus for the observation may arise as a result of co-coaching between you or your partner or your mentor or class teacher may direct you to observe a specific area. You should discuss the focus with your class teacher and / or mentor. 
· There are also some suggested areas to focus upon which are listed at the end of the page
· Write the focus in the form of a question

	Observation notes

Write brief notes of what your have observed – relate these to your question


	What I have learned from the observation and how I will implement it my teaching

Try to answer your question. Indicate how you will use what your have learned in your own teaching. Discuss this with others e.g. your paired partner, class teacher, mentor, Link Tutor, subject leaders

	Further questions
Has the observation thrown up any related questions? These will be the focus for further observations.
Discuss this with others e.g. your paired partner, class teacher, mentor,  Link Tutor, subject leaders

	Impact on my teaching ( This section will be relevant on Day Link Visits when you work with groups and the whole class)

What happened when your implemented the change? How did it impact on the children’s learning and your teaching? Remember the impact may not be immediate – you may have to persevere!





Suggested areas to focus upon on during Day Link Visits:

· Inclusion of children for whom English is an additional language (EAL);
· Inclusion of children with special educational needs (SEN);
· The role of the TA throughout the lesson;
· Strategies for managing inappropriate behaviour and for maintaining appropriate behaviour.
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Trainee Monitoring of Achievement of Mid-point Assessment Targets


	Target
(Create enough rows to accommodate the number of targets identified at mid-point assessment. Add targets arising from the weekly review of targets)
	Action: on a regular basis note how you have been addressing/ exceeding the targets.  Indicate where your mentor may be able to find additional evidence e.g. lesson planning, evaluations, record keeping, observations of your teaching, your observation of the practice of other teachers/practitioners.
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Record of Trainee Observations



Include a range of subjects and teachers (observations can include your class teacher)
Please note your focus should be linked to your weekly targets


	
Date of observation
	
Subject
	
Focus
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[bookmark: Appendix12MH]Level Descriptors for Assessment of Teachers’ Standards
	Preamble: These statements provide descriptions of how trainees may demonstrate achievement at different levels in meeting and exceeding the Teachers’ Standards 

	Part 1: Teaching 
	

	Teachers’ Standards (TS) DfE 2012
	Emerging Grade 3 (E)
	Grade 3
	Grade 2
	Grade 1

	TS1: Set high expectations which inspire, motivate and challenge pupils 
establish a safe and stimulating environment for pupils, rooted in mutual respect
set goals that stretch and challenge pupils of all backgrounds, abilities and dispositions
demonstrate consistently the positive attitudes, values and behaviour which are expected of pupils. 
























	demonstrate an understanding of a need for a safe and stimulating environment for pupils and show respect for pupils
begin to recognise the need to challenge pupils of all backgrounds, abilities and dispositions
demonstrate the positive attitudes, values and behaviours which are expected of pupils
	be able to encourage pupils to participate and contribute in an atmosphere conducive to learning
in the course of differing school experiences, show that he/she has set appropriately high expectations, believing that all pupils can make progress
be able to develop a rapport with a range of individuals and groups; most pupils are engaged in their learning  
consistently demonstrate professional behaviour, respect for pupils, colleagues, parents and carers and support the ethos of the school
demonstrate enthusiasm for working with pupils and young people and for teaching and learning








	be consistent in encouraging pupils to participate and contribute in an atmosphere conducive to learning
consistently set high expectations of pupils in different training contexts
be well respected by learners and effectively promote pupils’ resilience, confidence and independence when tackling challenging activities. As a result of this most learners are enthused and motivated to participate

	constantly encourage pupils to participate and contribute in an atmosphere highly conducive to learning
consistently set high expectations of pupils in different training contexts 
there are high levels of mutual respect between the trainees and pupils.
be very effective in promoting learners’ resilience, confidence and independence when tackling challenging activities. 
generate high levels of enthusiasm, participation and commitment to learning ensuring all children try hard and take pride in all of their work 


	Teachers’ Standards (TS) DfE 2012
	Emerging Grade 3 (E)
	Grade 3
	Grade 2
	Grade 1

	TS2: Promote good progress and outcomes by pupils 
· be accountable for pupils’ attainment, progress and outcomes
· be aware of pupils’ capabilities and their prior knowledge, and plan teaching to build on these
· guide pupils to reflect on the progress they have made and their emerging needs
· demonstrate knowledge and understanding of how pupils learn and how this impacts on teaching
encourage pupils to take a responsible and conscientious attitude to their own work and study. 
	

begin to understand how teachers are accountable for attainment, progress and outcomes of pupils and have engaged in aspects of this alongside the class teacher
demonstrate a developing ability in supporting pupils in reflecting on their learning and identifying their needs
demonstrate an increasing knowledge and understanding of effective teaching strategies to support pupils’ learning
begin to develop teaching and learning activities which encourage independent learning. As a result many of pupils make at least expected progress

	

understand how teachers are accountable for the attainment, progress and outcomes of pupils and have taken some responsibility for this with guidance from the usual class teacher or other professional
ensure his/her short and medium term planning and teaching demonstrate some understanding of, and provision for, pupil progression taking into account prior achievement
support pupils in reflecting on their learning and identifying their progress and emerging learning needs
plan lessons with suitable opportunities for learners to evaluate and improve their performance
be able to explain how effective teaching strategies are informed by an understanding of how pupils learn and offer a rationale for choices made in the context of practice
plan teaching and learning activities which encourage independent and autonomous learning.  As a result the majority of pupils make at least expected progress
	

assume responsibility for the attainment, progress and outcomes of the pupils he/she teaches
demonstrate a sound understanding of the need to develop pupil learning over time
ensure his/her short and medium term planning consistently takes into account the prior learning of the pupils
regularly provide pupils with the opportunity to reflect on their own learning and use this, along with other forms of assessment, to inform his/her future planning and teaching
use his/her knowledge of effective teaching strategies to encourage independent learning and set appropriately challenging tasks which enable the learners to make good progress. As a result almost all of the pupils make at least expected progress and many pupils exceed expected progress
	

assume a high level of responsibility for the attainment progress and outcomes of the pupils he/she teaches
demonstrate confident judgement in planning for pupil progression both within individual lessons and over time and are able to articulate a clear and well-justified rationale as to how he/she is building on prior achievement
actively promote engaging and effective methods that support pupils improve their learning
set appropriately challenging tasks, drawing on a sound knowledge of the pupils’ prior attainment which has been obtained through systematic and accurate assessment
regularly create opportunities for independent and autonomous learning. As a result all pupils make at least expected progress and the majority exceed expected progress
identify and support any pupil who is falling behind and enable almost all to catch up

	Teachers’ Standards (TS) DfE 2012
	Emerging Grade 3 (E)
	Grade 3
	Grade 2
	Grade 1

	TS3: Demonstrate good subject and curriculum knowledge 
· have a secure knowledge of the relevant subject(s) and curriculum areas, foster and maintain pupils’ interest in the subject, and address misunderstandings
· demonstrate a critical understanding of developments in the subject and curriculum areas, and promote the value of scholarship 
· demonstrate an understanding of and take responsibility for promoting high standards of literacy, articulacy and the correct use of standard English, whatever the teacher’s specialist subject 






















	

have an adequate knowledge and understanding of the relevant subject/curriculum areas, and actively seek to develop this, recognising that subject and pedagogical knowledge are key elements of his/her development for which he/she is responsible
generally use subject specific language accurately and respond appropriately to questions which learners ask
demonstrate and encourage good standards of literacy and articulation and correct use of standard English


















	

have sufficiently secure knowledge and understanding of the relevant subject/curriculum areas to teach effectively in the age phase for which he/she is training to teach
know how learning progresses within and across the subject/curriculum age phases he/she is training to teach, in terms of the development of key concepts and of learners’ common misconceptions
be able to respond appropriately to subject specific questions which learners ask and use subject specific language accurately and consistently in order to help learners develop knowledge, understanding and skills in the subject
recognise the need to extend and update his/her subject and pedagogical knowledge as a key element of professional development and show the ability and readiness to do so
demonstrate an understanding of the need to promote high standards of communication, reading and writing for all learners and begin to build this into lessons
	

have well developed knowledge and understanding of the relevant subject/curriculum areas he/she is training to teach and use this effectively to maintain and develop pupils’ interest
make good use of his/her secure curriculum and pedagogical subject knowledge to deepen learners’ knowledge and understanding, addressing common errors and misconceptions effectively in his/her teaching
be critically aware of the need to extend and update his/her subject, curriculum and pedagogical knowledge and know how to employ appropriate professional development strategies to further develop these in his/her early career
model good standards of written and spoken communication in all professional activities and encourage and support learners to develop these skills in his/her lessons 



	

draw on his/her in-depth subject and curriculum knowledge to plan confidently for progression and to stimulate and capture pupils’ interest
demonstrate very well-developed pedagogical subject knowledge, by anticipating common errors and misconceptions in his/her planning
be astutely aware of his/her own development needs in terms of extending and updating his/her subject, curriculum and pedagogical knowledge in his/her early career and have been proactive in developing these effectively during his/her training
model very high standards of written and spoken communication in all professional activities
successfully identify and exploit opportunities to develop learners’ skills, in communication, reading and writing 

	Teachers’ Standards (TS) DfE 2012
	Emerging Grade 3 (E)
	Grade 3
	Grade 2
	Grade 1

	TS3 cont.
· if teaching early reading, demonstrate a clear understanding of systematic synthetic phonics
















if teaching early mathematics, demonstrate a clear understanding of appropriate teaching strategies.
	In relation to early reading and mathematics:  
demonstrate he/she is developing a sufficient understanding of teaching systematic synthetic phonics, reading and writing and of teaching early mathematics
	
In relation to early reading:  
· demonstrate sufficient knowledge and understanding of the principles and practices of teaching and assessing reading and writing, including the use of systematic synthetic phonics, to be able to apply this effectively across the specific age phases he/she is training to teach
See ‘Systematic Synthetic Phonics in ITT: Guidance and Support Materials’ for further information

In relation to early mathematics: 
· know and understand the principles and practices of teaching and assessing early mathematics, to be able to apply this effectively across the specific age phases he/she is training to teach
See: `Understanding Arithmetic in ITT Mathematics’ for definition and further information








	
In relation to early reading:  
· have a very secure knowledge and understanding of systematic synthetic phonics and its role in teaching and assessing reading and writing in the context of the age-phases he/she is training to teach 









In relation to early mathematics: 
have a very secure knowledge and understanding of the principles and practices of teaching early mathematics and employ effective teaching strategies across the age-ranges he/she is training to teach
	
In relation to early reading:  
· draw on his/her very strong understanding of systematic synthetic phonics and its role in teaching and assessing reading and writing to teach literacy very effectively across the age-phases he/she is training to teach









In relation to early mathematics: 
draw on his/her very strong knowledge and understanding of the principles and practices of teaching early mathematics to select and employ highly effective teaching strategies across the age-ranges he/she is training to teach

	Teachers’ Standards (TS) DfE 2012
	Emerging Grade 3 (E)
	Grade 3
	Grade 2
	Grade 1

	TS4: Plan well- structured lessons 
· impart knowledge and develop understanding through effective use of lesson time 
· promote a love of learning and children’s intellectual curiosity 
· set homework and plan other out-of-class activities to consolidate and extend the knowledge and understanding pupils have acquired
· reflect systematically on the effectiveness of lessons and approaches to teaching 
· contribute to the design and provision of an engaging curriculum within the relevant subject area(s).
	
· begin to employ a range of teaching strategies and to plan individual lessons and learning experiences that aim to develop pupils’ knowledge, skills, understanding, engagement and enthusiasm
· begin to develop an understanding of the importance of homework and out of class work in consolidating and extending learning
· review and reflect on his/her own planning and teaching
· have an awareness of the role and importance of and relationship between medium term plans, schemes of work, curriculum frameworks etc. and begin to contribute towards these
	
· employ a range of teaching strategies and resources
· plan individual lessons that are appropriately structured to support pupils in developing their knowledge, skills, understanding, interest and positive attitudes
· maintain the pace of the learning, be able to respond flexibly to what is happening in the classroom and have the confidence to adapt his/her teaching in order to respond to the needs of the learners
· create an environment in which the learners are usually engaged
· understand how homework or other out of class work can sustain learners’ progress and consolidate learning and can design and set appropriate tasks
· review and reflect on his/her own planning and teaching to prepare future activities and tasks which build on and sustain progression in pupils’ learning
· work collaboratively with more experienced colleagues, where appropriate, to adapt and/or develop the school’s medium term plans, schemes of work, curriculum frameworks etc.
	
· show a willingness to try out a range of approaches to teaching and learning
· plan lessons that take account of the needs of groups of learners and individuals, through the setting of differentiated learning outcomes, carefully matching teaching and learning activities and resources to support learners in achieving these intended learning outcomes
· know how to learn from both successful and less effective lessons through his/her systematic evaluation of the effectiveness of his/her practice, including its impact on learners
· make a positive contribution to the development of curriculum and resources in his/her placement settings

	
· plan lessons that often use well-chosen imaginative and creative strategies and that accurately match individuals’ needs and interest
· be highly reflective in critically evaluating his/her practice
· accurately judge the impact of his/her practice on individuals and groups of learners and can use his/her evaluation to inform future planning, teaching and learning
· show initiative in contributing to curriculum planning and developing and in producing effective learning resources in their placement settings

	Teachers’ Standards (TS) DfE 2012
	Emerging Grade 3 (E)
	Grade 3
	Grade 2
	Grade 1

	TS5: Adapt teaching to respond to the strengths and needs of all pupils
· know when and how to differentiate appropriately, using approaches which enable pupils to be taught effectively 
· have a secure understanding of how a range of factors can inhibit pupils’ ability to learn, and how best to overcome these
· demonstrate an awareness of the physical, social and intellectual development of children, and know how to adapt teaching to support pupils’ education at different stages of development 
· have a clear understanding of the needs of all pupils, including those with special educational needs; those of high ability; those with English as an additional language; those with disabilities; and be able to use and evaluate distinctive teaching approaches to engage and support them.

	

· begin to adapt his/her teaching to address different needs and strengths of individuals
· be aware of a range of factors that are potential barriers to achievement, developing an understanding of how experienced teachers use a range of strategies to reduce these barriers
· show an increasing awareness of how pupils and young people develop and begin to take account of this in his/her teaching
· have a growing understanding of the challenges and opportunities of teaching in a diverse society and have a developing understanding of the needs of all pupils including EAL, SEND and those of high ability 

	

· recognise the different needs and strengths of individuals and groups and begin to adapt his/her teaching to address those needs and strengths so that learners are supported towards achieving their potential
· be aware of a range of factors that are potential barriers to achievement and understand how experienced teachers use a range of strategies to reduce these barriers and begin to deploy these strategies themselves, working alongside experienced teachers and support staff as appropriate
· show an awareness of how pupils and young people develop and take account of this in his/her teaching
· have some understanding of the challenges and opportunities of teaching in a diverse society
· have a developing understanding of the needs of all pupils and be able to articulate distinctive teaching approaches and strategies needed to engage and support pupils with particular needs, including EAL, SEND and those of high ability. When the opportunity has arisen they have used these successfully and are able to evaluate the impact of the adaptations employed, on the progress of individual learner
	

· consistently adapt his/her teaching to meet the needs of individuals and groups of learners to support progression in learning
· know how to secure progress for learners and how to identify when groups and individuals have made progress
· have a range of effective strategies that he/she can apply to reduce barriers and respond to the strengths and needs of their pupils
· clearly recognise how to deal with any potential barriers to learning through his/her application of well-targeted interventions and the appropriate deployment of available support staff

	

· quickly and accurately discern his/her learners’ strengths and needs and be proactive in differentiating and employing a range of clearly directed and timely intervention strategies to secure progression for individuals and groups
· have an astute understanding of how effective different teaching approaches are in terms of impact on learning and engagement of learners

	Teachers’ Standards (TS) DfE 2012
	Emerging Grade 3 (E)
	Grade 3
	Grade 2
	Grade 1

	TS6: Make accurate and productive use of assessment
· know and understand how to assess the relevant subject and curriculum areas, including statutory assessment requirements 
· make use of formative and summative assessment to secure pupils’ progress 
· use relevant data to monitor progress, set targets, and plan subsequent lessons 
· give pupils regular feedback, both orally and through accurate marking, and encourage pupils to respond to the feedback.
	
· have an understanding of the statutory assessment requirements for the subject/curriculum in the age phases he/she is preparing to teach and with support from the class teacher be able to make broadly accurate assessments against national benchmarks
· ensure planning and teaching includes formative assessment strategies, designed to support pupils in making progress
· evaluate the impact of teaching on the progress of learners and use this as a basis for modifying his/her teaching and classroom practice when necessary
· have an increasing awareness of how school and pupil level summative data is used to set targets for groups and individuals
· with guidance from experienced teachers, begin to monitor pupil progress and maintain accurate records
· mark pupils’ work constructively and provide appropriate oral feedback to pupils to help them to make progress

	
· have a secure understanding of the statutory assessment requirements for the subject/curriculum in the age phases he/she is preparing to teach and be able to make broadly accurate assessments against national benchmarks
· ensure planning is characterised by the use of a range of formative and summative assessment strategies, designed to support pupils in making progress
· deploy these strategies effectively in lessons, both to evaluate the impact of teaching on the progress of learners and as a basis for modifying his/her teaching and classroom practice when necessary
· understand how school and pupil level summative data is used to set targets for groups and individuals and use that knowledge to monitor progress in the groups he/she teaches
· with guidance from experienced teachers, monitor pupil progress and maintain accurate records setting new targets for individuals and groups
· mark pupils’ work constructively and provide appropriate oral feedback to pupils to help them to make progress
	

· be able to assess pupils’ attainment accurately against national benchmarks
· employ a range of appropriate formative assessment strategies effectively and adapt his/her teaching within lessons in light of pupils’ responses
· maintain accurate records of pupils’ progress and use these to set appropriately challenging targets
· assess learners’ progress regularly and accurately and discuss assessments with them so that learners know how well they have done and what they need to do to improve
	

· confidently and accurately assess pupils’ attainment against national benchmarks
· use a range of assessment strategies very effectively in his/her day to day practice to monitor progress and to inform future planning
· systematically and effectively check learners’ understanding throughout lessons, anticipating where intervention may be needed and do so with notable impact on the quality of learning
· assess learners’ progress regularly and work with them to accurately target further improvement and secure rapid progress


	Teachers’ Standards (TS) DfE 2012
	Emerging Grade 3 (E)
	Grade 3
	Grade 2
	Grade 1

	TS7: Manage behaviour effectively to ensure a good and safe learning environment
· have clear rules and routines for behaviour in classrooms, and take responsibility for promoting good and courteous behaviour both in classrooms and around the school, in accordance with the school’s behaviour policy
· have high expectations of behaviour, and establish a framework for discipline with a range of strategies, using praise, sanctions and rewards consistently and fairly 
· manage classes effectively, using approaches which are appropriate to pupils’ needs in order to involve and motivate them
· maintain good relationships with pupils, exercise appropriate authority, and act decisively when necessary.
	


· work within the school’s framework for behaviour and usually apply rules and routines consistently and fairly, having high expectations and begin to use the range of strategies that experienced teachers use to promote positive behaviour
· begin to apply these appropriately using sanctions and rewards, including praise, in order to create an environment supportive of learning
· begin to recognise that planning appropriate lessons which challenge learners, teaching to address pupils’ needs and employing appropriate assessment strategies will all contribute to successful behaviour management
· begin to understand how barriers to learning can impact on pupil behaviour and that behaviour management is context-dependent and reflect on factors which may contribute to more challenging behaviour being exhibited within the class 
· understand when to seek additional support in addressing the needs of pupils where significantly challenging behaviour is demonstrated
	


· work within the school’s framework for behaviour and apply rules and routines consistently and fairly
· have high expectations and are aware of the range of strategies that experienced teachers use to promote positive behaviour
· be able to apply these appropriately, in the context of the schools policy using sanctions and rewards, including praise, in order to create an environment supportive of learning
· understand when to seek additional support in addressing the needs of pupils where significantly challenging behaviour is demonstrated
· recognise that planning appropriate lessons which challenge learners, teaching using a variety of strategies which address pupils’ needs and employing appropriate assessment strategies will all contribute to successful behaviour management
· show an understanding of how barriers to learning can impact on pupil behaviour and apply strategies to address these, working alongside experienced teachers and support staff as appropriate
· understand that behaviour management is context-dependent and be able to articulate which factors may contribute to significantly  challenging behaviour being exhibited within the class
	


· work within the school’s framework for behaviour and apply rules and routines consistently and fairly
· have consistently high expectations and understand a range of strategies that experienced teachers use to promote positive behaviour and apply these effectively, including use of school sanctions and rewards and use of praise, in order to create an environment supportive of learning
· manage behaviour effectively so that learners demonstrate positive attitudes towards the teacher, their learning and each other allowing lessons to flow smoothly so that disruption is unusual
· actively seek additional support in addressing the needs of pupils where significantly challenging behaviour is demonstrated
	


· rapidly adapt to the different circumstances in which he/she trains, working confidently within the frameworks established in different settings and applying rules and routines consistently and fairly
· have consistently high expectations and understand a range of strategies that experienced teachers use to promote positive behaviour and apply these very effectively, including use of school sanctions and rewards and use of praise, in order to create an environment highly supportive of learning
· manage pupil behaviour highly effectively so that learners display very high levels of engagement, courtesy, collaboration and cooperation
· actively seek additional support in addressing the needs of pupils where significantly challenging behaviour is demonstrated

	Teachers’ Standards (TS) DfE 2012
	Emerging Grade 3 (E)
	Grade 3
	Grade 2
	Grade 1

	TS8: Fulfil wider professional responsibilities
· make a positive contribution to the wider life and ethos of the school 
· develop effective professional relationships with colleagues, knowing how and when to draw on advice and specialist support 
· deploy support staff effectively
· take responsibility for improving teaching through appropriate professional development, responding to advice and feedback from colleagues 
· communicate effectively with parents with regard to pupils’ achievements and well-being.
	

· understand the ethos of the school and show a willingness to contribute to the wider life of the school in appropriate ways
· begin to build effective professional relationships with colleagues and be able to work collaboratively
· communicate with support staff to assist in supporting the progress and achievement of individuals and groups of pupils and seek and respond to advice from specialist staff and more experienced colleagues about individual pupils with specific needs
· be becoming increasingly reflective of his/her own practice and begin to identify personal professional development targets and with support, he/she can identify opportunities to address and meet these targets
· recognise the importance of communicating with parents and carers in supporting pupils’ achievement and monitoring pupils’ well-being and seek to develop positive relationships with parents and carers

	
· understand and be able to support the ethos of the school and show an readiness to contribute to the wider life of the school in appropriate ways
· build effective professional relationships with various colleagues and have the skills required to work collaboratively
· communicate with and direct any support staff deployed in his/her lessons to assist in supporting the progress and achievement of individuals and of groups of pupils
· understand when to ask for information and advice from specialist staff about individual pupils with specific needs
· seek out and be responsive to advice from more experienced colleagues
· evaluate his/her own practice and be able to identify subsequent or on going personal professional development targets and identify opportunities to address and meet these targets
· recognise the importance of communicating with parents and carers in supporting pupils’ achievement and monitoring pupils’ well-being
· communicate effectively at set points in the school year, including at parents’ evenings and through written reports and understand the need to communicate at other points in response to individual pupils’ emergent needs
	

· be pro-active in seeking out opportunities to contribute to the wider life and ethos of the school
· be effective in building good professional relationships with colleagues and demonstrate that he/she can work well collaboratively when required to do so
· take responsibility for deploying support staff in his/her lessons and for seeking advice from relevant professionals in relation to pupils with individual needs
· be pro-active in terms of his/her own professional learning and value the feedback he/she receives from more experienced colleagues, using it to develop his/her own teaching further
· communicate effectively, both verbally and in writing, with parents and carers in relation to pupils’ achievements and well-being and assume some responsibility for doing so in response to individual pupils’ emergent needs
	

· be pro-active in seeking out opportunities to contribute in a significant way to the wider life and ethos of the school
· build strong professional relationships and demonstrate that he/she are able to work collaboratively with colleagues on a regular basis
· take responsibility for deploying support staff in his/her lessons and for seeking advice from relevant professionals in relation to pupils with individual needs
· deliberately seek out opportunities to develop his/her own professional learning and respond positively to all the feedback they receive
· communicate very effectively, both verbally and in writing, with parents and carers in relation to  both pupils’ achievements and well-being when required to do so formally and be proactive in communicating in relation to individual pupils’ emergent needs

	Part 2: Personal and professional conduct
A teacher is expected to demonstrate consistently high standards of personal and professional conduct. 
The following statements define the behaviour and attitudes which set the required standard for conduct throughout a teacher’s career.

	Teachers’ Standards (TS) DfE 2012
	Expected Standards

	Teachers uphold public trust in the profession and maintain high standards of ethics and behaviour, within and outside school, by:
· treating pupils with dignity, building relationships rooted in mutual respect, and at all times observing proper boundaries appropriate to a teacher’s professional position
· having regard for the need to safeguard pupils’ well-being, in accordance with statutory provisions
· showing tolerance of and respect for the rights of others
· not undermining fundamental British values, including democracy, the rule of law, individual liberty and mutual respect, and tolerance of those with different faiths and beliefs
· ensuring that personal beliefs are not expressed in ways which exploit pupils’ vulnerability or might lead them to break the law.
	Trainee teachers uphold public trust in the teaching profession and maintain high standards of ethics and behaviour, within and outside school, by:
· demonstrating a commitment to the teaching profession and being pro-active in developing effective professional relationships with colleagues and pupils
· demonstrating a high regard to the need to safeguard pupils’ well-being, in accordance with statutory provisions
· understanding that by law schools are required to teach a broad and balanced curriculum 
· actively supporting pupils to develop a wider understanding of social and cultural diversity and all values including British values
· promoting equality of opportunity and diversity in teaching and learning


	Teachers must have proper and professional regard for the ethos, policies and practices of the school in which they teach, and maintain high standards in their own attendance and punctuality. 
	· demonstrate high regard for and take responsibility for the implementation of workplace policies in the different settings in which he/she has trained
· adhere to school policies and practices, including those for attendance and punctuality


	Teachers must have an understanding of, and always act within, the statutory frameworks which set out their professional duties and responsibilities 
	· demonstrate an understanding of his/her statutory professional responsibilities, including the requirement to promote equal opportunities
· provide appropriate adjustments for pupils with disabilities which impact positively on pupil achievement, as provided for in current Equalities Legislation
· demonstrate a sound understanding of the professional duties of teachers as set out in the statutory School Teachers’ Pay and Conditions document


[bookmark: Appendix13MH]
Profile of Expected Progress for Each Teaching Standard
	Programme
	Emerging Grade 3 (E)
	Grade 3
	Grade 2
	Grade 1

	BA SBT1

	Minimum attainment
	Some trainees will reach Grade 3 
	Exceptional trainees will reach Grade 2 
	Highly exceptional trainees will reach Grade 1 

	BA SBT2

	If a trainee attains at Grade E this may trigger a Notification of a Cause for Concern (see 2 below)
	Minimum attainment 
	Some trainees will reach Grade 2 
	Exceptional trainees will reach Grade 1 

	BA SBT3

	If a trainee attains at Grade E this will trigger a Notification of a Cause for Concern (see 1 below)
	If a trainee is reaching Grade 3 only this may trigger a Notification of a Cause for Concern (see 2 below)
	Minimum attainment 
	Majority of trainees will reach Grade 1 

	

	PGCE SBT1
	If a trainee attains at Grade E this may trigger a Notification of a Cause for Concern (see 2 below)
	Minimum attainment 
	Some trainees will reach Grade 2 
	Exceptional trainees will reach Grade 1 

	PGCE SBT2
	If a trainee attains at Grade E this will trigger a Notification of a Cause for Concern (see 1 below)
	If a trainee is reaching Grade 3 only this may trigger a Notification of a Cause for Concern (see 2 below)
	Minimum attainment 
	Majority of trainees will reach Grade 1 

	


	SD Term 1
	If a trainee attains at Grade E this will trigger a Notification of a Cause for Concern (see 1 below)
	Minimum attainment 
	Some trainees will reach Grade 2 
	Exceptional trainees will reach Grade 1 

	SD Term 2
	If a trainee attains at Grade E this will trigger a Notification of a Cause for Concern (see 1 below)
	If a trainee reaches Grade 3 only this may trigger a Notification of a Cause for Concern (see 2 below)
	Minimum attainment 
	Some trainees will reach Grade 1

	SD Term 3
	If a trainee attains at grade E this will trigger a Notification of a Cause for Concern (see 1 below)
	If a trainee is reaching Grade 3 only this may trigger a Notification of a Cause for Concern (see 2 below)
	Minimum attainment 
	Majority of trainees will reach Grade 1 


Notification of a Cause for Concern
1. If a trainee falls into the category of a Cause for Concern, consideration needs to be given as to whether the trainee can make the accelerated progress necessary to ensure he/she reaches the minimum attainment grades by the end of the assessment period. If there is doubt that the progress will be good enough to achieve the minimum grade by the end of the assessment period, a formal Notification of a Cause for Concern, together with a Support Plan, will be issued. 
2. Not all trainees falling into the Cause for Concern category will require a formal Notification of a Cause for Concern as he/she is on track to make sufficient progress to achieve the minimum grades by the end of the placement. He/she may only require a progress support plan. 
End of Programme Expectations At Middlesex University, we have appropriately high expectations of our trainees and our expectation is that the majority of trainees will achieve an overall Grade 2 or higher by the end of his/her final SBT placement/end of programme.
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